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Abstract

It is necessary to exploit and include innovative advances into the
learning process and use them effectively and creatively to present
solutions to daily problems. This research has twofold aims: to assess the
effectiveness of using vlogs in developing college students' oral
communication skills, and to examine EFL college students’ motivation
to learn. The design includes one pre-post experimental group. The group
sample consists of 166 students of humanities track enrolled in the
preparation year ,department of English language at Imam Abdul-
Rahman Bin Faisal University, KSA. They were pretested to determine
their oral communication entry-level. They were also taught how to
improve their oral communication skills through the sessions of
the program. The test was repeated to assess the students' performance
progress. Analysis of the results indicated that the use of vlogs had little
effect in improving oral communication skills and motivation among
EFL PYP learners.

Keywords: vlogging; internet; video platforms, oral communication,
motivation.
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Introduction

The focus of the learning process is to keep the learners active,
motivated, and engaged all the time. Therefore, it is more fruitful and
effective to focus on learner-centered approaches (LCA). Since
technology plays a significant role in the learners' daily life, it becomes
inevitable and promising to incorporate it into the learning process. The
plethora of modern technology revolution has paved the way for new
channels of interaction inside and outside EFL classrooms. Using social
media is among the latest trends. One of the most effective tools is Blogs.
Using blogs whether audio or video attracts learners in many fields as it is
an interactive tool that meets the learners' needs and interests. Taking into
consideration the revolutionary role of the Internet and its useful
applications, video blogs (vlogs) are being used as an -effective
educational tool in different content areas with different goals.

Vlogs have been widely used and applied in improving EFL skills.
They can be implemented to develop both productive and receptive skills
as well as teachers' use of teaching methods (Bacescu, 2017). It is one of
many opportunities that enrich the quality of teaching and learning
especially among adults.

EFL learners interact actively and enthusiastically with this
learning environment both internally and externally. Brinton (2001,p461)
believes that social media applications play a significant role as a
powerful motivator in language teaching because of the reality of the
situation in the classroom which improves their use of vocabulary inside
and outside the classroom.

Definition of vlogs

Video blogging (Vlogging) has gained much interest all over the
world. Online Cambridge English Dictionary defines a vlog as "a record
of news, opinions, etc., about a particular subject that someone puts on
the internet) the contents of which are mainly video." "Vlog forms always
incorporate audio file (or a video link) with text, images as well as other
metadata that promote it. Records can be published in one shot in several
bits or split into multiple parts. Matheson (2004) defines blogs as "online
websites in which users can continuously update their works/artefacts.”
Hung (2011: 736-737) adds that blogs/ vlogs provide digital media
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contexts in which people can document their artifacts and observations
that govern their development and skills.
Rationale of Vlogging

According to Anil (2016) and Watkins (2012), a considerable
rationale to use vlogs as a healthy learning approach is that it maximizes
learners' oral communication time and helps improve vocabulary and
grammar as well as wear shyness away. They agree that using vlogs has
many advantages and positive effects such as:
It increases the students' talking time (STT).
It improves mastery of vocabulary and grammar.
It promotes fluency and confidence.
It decreases shyness.
It encourages self-monitored speaking.
It considers the teacher's feedback.

The main advantage of utilizing videos in class is access to real
English and the development of independent and student-centered
learning styles (Watkins and Wilkins, 2011). Also, the inclusion of
technology into the classroom — especially amongst low-level students
or ESP students — has been shown to promote greater student
involvement and develop long-term English language skills (Leung,
2004).

Motivating students

Based on the constructivist educational activities, Blogs have the
potential to develop intellectual development in many ways, such as by
motivation (Noel, 2015). Studies ensure the positive impact of blogs on
the participants’ desire to learn course content, essentially since they give
students a concentration on the learning experience (Comas-Quinn, et. al.;
2009). Weblogs, as an online journal, are important to the learners'
everyday life. Weblogs allow them to make choices about compelling
content and interaction. Blogs help learners work in context-centered
settings that help them understand. By autonomously developing a blog
of their studying, they allow students to build their own awareness (Kim,
2008).

Theory behind Vlogging

Utilizing blogs as a learning environment is based on the social
constructivist view of learning which emphasizes the cognitive
development of the learners by engaging them in the development of their
understanding. Students tend to learn through social interaction. Through
this social interaction, they acquire the target language naturally,
automatically, and unconsciously. The role of vlogging here is to provide
a context or an environment for social interaction to happen through
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providing a platform for students' feedback and practices (Hung, 2011:
737). Furthermore, Ko et.al. (2003) report that vlogging results in
scaffolding as an important aspect of socio-constructivist when competent
learners support the less competent ones helping them to construct
knowledge. Aydin (2014:245) adds that constructing knowledge helps
develop ideas collaboratively with peers and teachers. This happens when
students use the language in different situations and discuss their ideas
with classmates and move their knowledge among core skills, thereby,
building a social learning context that facilitates cooperative learning.
Vlogging as a part of e-learning technology is an effective tool for
creating an educational environment. Vlogs will support a wide range of
teaching concepts and practices (Noel, 2005). Based on the
constructivism theory, Chuang and Rosenbusch (2005) conducted a study
that showed that the use of video technology has created possibilities to
trigger interest for students and established a collaborative learning
platform. Also, vlogs enhance independence among students (\Wagener,
2006).
Blogging in English language teaching
Bacescu (2017) comments that blogs are resources with a hidden
ability that can be used by teachers with the following benefits:
1. Improving reading skills and written ability.
2. Providing a learning experience that is free of space and time.
3. Motivating learners and arousing curiosity because the practice is
trendy.
4. Encouraging and promoting communication skills.
5. Encouraging teachers to adopt new and oriented methods of
teaching.
6. Giving learners a chance to express their learning needs and
requirements.

Dudeney and Hockley (2008) identify three forms of Edu. blogs;
student blog, tutor blog, and class blog. A tutor blog is set up by the
teacher to provide learners with instructions, news, content, comments,
extra practice of reading, online links, and home assignments. Learners
can access the tutor blog under the permission of the teacher to add
comments. The second type of Edu. blogs are the student blog, where the
teacher encourages the learners to set up their blogs where others can post
and comment. The third type is the class blog which is created by the
teacher for all the class to comment and send their posts on certain topics.
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Vlogging in education

Recently, online videos have become one of the most important
forms of all types of media. They are widespread and widely watched
since their material is popular with the majority of fans. Videoblogging is
one of those newest technologies that has created new communication
channels through media created by the public. While video blogging is a
revolutionary innovation and a phenomenon on the Web today, only a
few video bloggers have anticipated and used the promises of video
blogging for the educational environment (Baran, 2007).

People of different ages and from all around the globe create
amazing communities around virtual media content by videoblogging. a
significant shift to video learning is made. Moreover, the famous online
learning platforms are not always the sole resources for e-learning for
young people but do use Twitter, vlogs, Wikipedia, and forums (Bacescu,
2017; 373). Vlogging in education can be used as an efficient form of
communication. It has been possible to use it in education to gain
information and skills that cannot be obtained from conventional learning
sources.

Studies
Study Variables Sample Results
Hung, 2011  Video blog (vlog) ESP students Students favourably
project & students’ perceived the vlog project.
perceptions towards
vlogs
Combeand Vlogs & language American French Using vlogs is effective in
Codreanu speaking Language learner  sustaining learning of
(2016) Skills language and speaking and
intercultural exchanges
Elgarawany  Vlogs & EFL Students Positive gains inin EFL
(2017) presentation skills and specialized in presentation skills and
reflective thinking Tour Guidance reflective thinking
Maulidah Vlogs and Speaking EFL students Vlog significantly
(2017) skills improves students’
speaking ability.
Singer, Blogging and Academic Positive effects of blogging
(2009). Achievment on school achievement
Watkins & Vlogs and oral - Using YouTube enhances
Wilkins communication conversation, listening, and
(2011) classroom pronunciation skills.
(102)
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Positive and negative impacts

Studies by Du and Wagner (2006) and Lin et al. (2006) have
shown that blogs have a great effect on learners' achievement. Noel
(2015) reports many positive impacts of blogging in the field of learning
such as supporting intellectual and cognitive engagement, creating a
student-centered environment, making connections between ideas,
supporting collaboration between peers and their instructors, providing
feedback, exchanging ideas in addition to other positive effects on peer-
learning.

On the other hand, others argue that blogs do not incorporate
constructivism, especially in terms of intellectual and cognitive
engagement. Robertson (2011) argues that blogging activities have no
benefits or positive impacts on the mental argument because of the heavy
workload that students endure such as reading, comprehending and
commenting in addition to the difficulty of the content and the number of
topics and concepts needed to meet the learners' abilities.

Another negative aspect is that the students' views on blogs could
not help promote meaningful cognitive development. Deng and Yuen
(2011) and Kerwalla et al (2009) comment that only about twenty percent
of blog posts reflect students’ meaningful reflections.

It is the lack of agreement on the efficacy of vlogs that researchers
may be encouraged to conduct research, such as this research, to
investigate the effectiveness of using videos in EFL learning.

Oral communication skills

Oral communication is an urgent skill in English language learning
(Kayi, 2006). Oral competence refers to the ability to fluently and
correctly communicate in a target language (Omaggio, 1986). An
individual with a high oral proficiency level can use linguistic knowledge
in new contexts and situations (Wiriyachitra, 2003). Many barriers to
impeding oral ability include insufficient access to the meditated English
environment. Much attention and focus should be given to the speaking
skill as it can be considered the most important productive skill. Good
speaking skills, for example, lead to promotions during formal speaking
events, work preparation, business meetings, and many other business
reasons (Osborn et al. 2008). Speaking skill or communication skill is the
most important requirement in all job interviews or work experience.

Developing speaking or oral communication skills requires the
teachers to provide the students with varied life-like contexts and chances
to speak inside and outside class. These contexts should be set and
designed in a way that urges students to communicate in different virtual
as well as realistic situations. Stress should be put on vocabulary,
grammar, collocations, and pronunciation to achieve fluency and
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accuracy as well. Manurung (2015) argues that progress in language
learning is "often evaluated by the ability of learners to communicate in
the language they are studying” (p. 45). Moreover, Harmer (2007)
debates that language learners depend on the speaking skills they master
when they speak. That is why there is always a need for and
recommendation for further research to develop the teaching and learning
strategies and approaches needed to encourage speaking skills that allow
students to participate efficiently.
Al-Wossabi (2016) discusses aspects of developing oral skills exploited
in language learning research and their relevance and suitability to EFL
teaching in higher education in Saudi Arabia. He addresses issues
including the significance and disadvantages of meaning negotiating
process in both group work and pair work, the impact of using
communication protocols on learner-to-learner oral communication, the
significance of intonation, feedback, and the use of authentic materials.
Walsh's (2002) argues that the teacher must involve learners, facilitate
self-expression possibilities, promote interactional adjustment between
educators, and finally enable learners to express themselves as a part of
sharing responsibility.
Motivation to learn English

Motivation is the most significant aspect that helps learners to learn
and achieve high scores in achievement tests. Success in learning a
foreign language depends highly on having the motivation to learn.
According to Al-Tamimi and Shuaib (2009), motivation might be one of
the elements related to the students’ low proficiency or success in the
English language (p. 30). Therefore, there should be a full understanding
of the learners’ needs to better construct language teaching programs that
motivate, engage, and urge students to learn. Motivation strongly affects
how often learners use learning strategies, how much learners engage
with native speakers, and how much feedback they obtain in the language
they are learning (Matthews 2008).

A clear definition of the term "motivation" requires a full
understanding of how it is viewed from different philosophies. In terms
of behavior, motivation is simply the expectation of reward (Brown,
2000, p.160), and it is divided into intrinsic and extrinsic. Extrinsic
motivation occurs when we are motivated to behave or engage in an
action to earn a reward or escape punishment. Extrinsic rewards may be
used to encourage people to learn new competencies or expertise.
Whereas intrinsic motivation is the innate urge to look for and resolve
obstacles as we seek personal goals and abilities to exercise. It is the
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motivation to do something without expecting to be rewarded by
materials or activities outside the learning task.

The cognitivist view focuses on motivation as being related to the
learners’ decisions, the person’s degree, and effort to approach or avoid
something. The constructivists tend to focus on social contexts as well as
the learner’s decision. Motivation’s effect in promoting English language
learning is not deniable. Gardner (2006) comments that" the students’
apprehension of engaging in and participating in EFL activities,
especially oral skills activities, results from their lack of motivation". In
turn, they do not show the persistence or enjoyment of activities.

Motivation can also be instrumental, integrative (Brown, 2000). It
can be developmental or personal which includes watching films and
reading books in English (Cooper & Fishman, 1977, p. 243). Instrumental
motivation refers to learning how to fulfill a task, such as passing a
course, earning better pay, etc. (Ehrman, 1996, p.139). Instrumental
orientation characterizes the foreign language’s relation to the learners'
goals. Integrative motivation is closely related to a positive perception
towards the language learning process and potentially represents a desire
to incorporate and adjust to a changing target culture by using the
language (Gardner, 1985, p. 54). Integrative focused learners show
enthusiasm in learning a foreign language and have positive group
attitudes. They show greater and more enduring motivation than other
learners. They have a deep desire to learn the language and their positive
attitudes towards the learning situation. It is more likely to improve their
commitment and performance in language learning (Gardner, 1985).

A considerable body of research has addressed motivation either
directly or indirectly. Pineda (2011) aimed at improving conceptual
awareness on the motivation and attitudes of students towards learning
English as a second language by using both quantitative and qualitative
study methods and techniques (interviews, class evaluations, and
questionnaires).

Benson's (1991) findings reflect on the significance of integrative
and personal goals as motivating factors among Japanese college students
as he reports that "integrative and personal reasons for learning English
are recommended over instrumental ones™ (Benson, 1991, p. 34).

Akobirov (2017) examines a higher level of EFL — junior and
senior college students at Bukhara State University on English language
learning motivation. Motivation is divided into two types: Instrumental
and Integrative. Kansas City Kansas Community College (KCKCC)
students tend to study English instrumentally and integratively than they
are at Bukhara State University (BSU) than their peers.
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Wimolmas (2013) proves that instrumental English language
learning motivation is higher than integrative English language learning
motivation among his group of students of 30 first-year undergraduate
students at an international institute of engineering and technology in
Thailand.

In Dubai, Qashoa (2006) carries out a study among high school
students about Arab EFL learners. The research attempts to analyze the
integrative and instrumental motivation of the students to learn English. It
also attempts to consider the factors that influence the motivation of the
learners. The results indicated that students got a higher degree of
instrumental motivation than integrative one. However, the results
showed that variables such as spelling, grammar, and vocabulary were
extremely demotivating as they caused language learning difficulties.

Al-Tamimi and Shuib's (2009) research evaluates the ESP
students’ motivation in terms of three motivational types: instrumental,
integrative, and personal. They describe the attitudes of the learners
concerning the use of English in the financial, educational, English
language, and the English speaking world culture. The results show that
the subjects' increased support for foreign language learning is both
instrumental and personal. The integrative reasons, however, proved to
have the least effect on the motivation of the English language students.

Zanghar (2012) investigates whether Libyan students at EFL
classrooms are inspired to learn English instrumentally or integratively.
The study also looks at the motivation-accomplishment relation. A
questionnaire was completed by all the students. They were asked to
respond to 14 items reflecting their instrumental and integrative
motivations for English study. Research results proved that students were
highly motivated in terms of integrative and instrumental motivation. In
the meantime, integrative motivation appeared a bit stronger than its
instrumental motivation. The results of the study showed that EFL Libyan
students were highly instrumentally and integratively motivated to study
English, and their integrative motivation appeared to be a little higher
than their instrumental motivation.

The problem of the study

Based on the researcher's experience, it was noted that foreign
language classrooms that suffer from the lack of oral communication
skills often neglect the use of the communicative approach to language
teaching. Using the language orally is limited to the classroom and in an
artificial way. At the same time, finding ways to practice the language
outside the classroom is a challenge. Both teachers and students find it
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easy to practice reading, writing, or passive listening. However,
pronunciation and oral fluency are neglected.

Al-wossabi (2016) assures that speaking skills are not given due
priority or interest in many Saudi EFL classrooms. Although the course's
objectives focus on developing speaking skills as one of the four language
skills, they lack the realistic application that matches the students' needs
and levels. This problem may result from the teachers' focus on the
syllabus and exam competition. So, English is learned in an artificial way
(Watkins, 2012: 196). EFL large class can be one big obstacle preventing
the development of EFL learners' oral production skills. As a result, most
learners have little interest in learning because they may rarely have the
opportunity to talk in class. On the other hand, teachers try to control this
large number of students that reaches one hundred students in one class
by limiting their efforts to the writing skills
to assess the accomplishments of the students and language skills. Hung
(2011:738) argues that more attention should be devoted to audio blogs
and text blogs. The use of vlogs in language learning has been explored
with a few systematic attempts. There is little work into using video clips
as blog entries to record and illustrate the creation of languages.

The present study thus attempts to examine the effect of using vlogs to
develop oral communication skills and motivation of college students.
Questions of the study:

The current study tries to answer the following questions:

1. What is the effect of using vlogs in developing oral communication
skills of EFL PYP students in the Humanities track in 1AU,

2. What is the effect of using vlogs in developing EFL oral
communication sub-skills of PYP students in the Humanities track
in IAU.

3. How effective is the use of vlogs in promoting EFL college
students' motivation to learn?

Hypotheses

1. There is a significant difference between the mean score of the
study participants in the pre- and post-assessment of the oral
communication test in favour of the post-assessment.

2. There is a significant difference between the mean score of the
study participants in the pre- and post-assessment of the EFL oral
communication sub-skills test in favour of the post-assessment.

3. There is a significant difference between the mean score of the
study participants in the pre- and post-assessment of the motivation
to learn scale in favour of the post-assessment.
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Objectives of the study
The current study aims at investigating the effectiveness of vlogs in
developing oral communication skills and motivation of EFL college
students at Benha University. It seeks to:
1. Develop oral communication skills of EFL college students at IAU.
2. Develop EFL college students’ motivation to learn English language.
3. Integrate technology into teaching and learning EFL.

Method

Participants
The sample of the study includes a group of 166 students enrolled on the
preparation year, humanities track in Imam Abdul Rahman Bin Faisal
University, Dammam, KSA

Design
The study adopts one group, pre-post-test experimental group design.
Instruments
1. Oral communication skills test with a rubric.

Aim of the test

The test was used as a pre-post-test to measure the level of students

and to measure the effect of vlogs on developing the experimental
group’s oral communication skills.

Description of the test
A pool of oral communication skills questions was prepared and used
with students based on the topics chosen from their coursebook:

McClure, K., Vargo, M., Scanlon, J., Santamaria, J. C., Brooks, M.,
Craven, M., Sherman, K., ... Earle-Carlin, S. (2011). Q: Skills for success:
listening and speaking. New York, N.Y: Oxford University Press.

The validity of the test

To ensure the validity of the test, it was submitted to a group of

EFL professionals. They agreed on the test after a slight modification in
the questions and their number.

Reliability of the test:

The test was administered to a group of EFL students out of the study
sample groups and enrolled in the same department. The Pearson inter-
rater reliability was calculated. The reliability coefficient was (.89) at the
0.01 level of significance.

Scoring the test:

An oral communication skills rubric that included the main language
areas such as; content, vocabulary, grammar, pronunciation, and fluency
was prepared. The rubric was used by the scorers to rate students’ skills
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in the test. Each of the sub-skills was given 10 points out of 50 points for
all the test.
2. Motivation to Learn Questionnaire (MLQ)

To determine the students’ integrative /instrumental motivation
towards learning the English language, the researcher adopted MLQ from
Gardner’s Attitude/Motivation Test Battery (AMTB) (the instrumental
and integrative orientation scales) with little modification.

Aim of the MLQ

The MLQ aimed to examine the students’ instrumental and
integrative motivation to learn the English language. It was used in the
study to measure the students’ orientations in terms of two kinds of
motivation; instrumental and integrative.

Description of the MLQ

The MLQ consisted of 21 sentences that identified the students’
motivation to learn the English language. The MLQ was a 5-point scale
adapted from the original 7-point Likert Scale Gardener's
Attitude/Motivation Test Battery (1985). Sentences included reasons for
studying the English language.

The validity of the MLQ

The MLQ was submitted to jury members, who were asked to
determine the clearness of the questionnaire instruction and the suitability
of the items to the students' level. They indicated that the questionnaire
was valid and appropriate to students' level.

Reliability of the MLQ

The reliability of MLQ was measured by using Alfa Cronbach
analysis. Reliability proved to be ( .914). Therefore, the questionnaire
was reliable.

Reliability Statistics

Cronbach's
Alpha Based
on
Cronbach's Standardized
Alpha ltems M of tems
814 833 21

Treatment

Before implementation, both study samples were pretested. The MLQ
was also presented to them to examine their motivation to learn the
English language.

At the beginning of the first semester of the year 2020-2021, a vlogging
program was implemented to develop oral communication skills and
motivation to learn among EFL students. The students met for 8 sessions,
2.5 hours a week. In the first session, students were given an idea about
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the research and its objectives. They were taught how to join the vlog

created by the researcher. They were given the link to the vlog.

It was better to upload videos for native speakers about how to talk
in different situations about different topics. Then, the students were
asked to watch the video and analyze it both in class and at home putting
their comments on the vlog. Then, they recorded their videos on their cell
phones. The projector and the speakers were used to show their videos in
class. Further comments were discussed by the classmates. Pronunciation
notes were given through sessions.

Using the vlog has gone through the following steps:

1. Many videos were uploaded on the vlog concerning varied topics

such as:

What is a good job?

How can you find a good job?

Why do we study other cultures?

Why do people immigrate to other countries?

Why is vacation important?

What is the best kind of vacation?

Importance of sports.

What makes you laugh?

All videos were set as drafts.

Every week, the researcher opened access to one or two videos on the

same topic.

the students were prompted to watch the video and discuss the

question(s) given as a comment under the video.

5. In class, the students were asked to form pairs or groups and apply
what they have learned from the video in front of the class. They
could record the speech or conversation using their phones and all the
class listens to them through the speakers.

6. Once the practice on one topic was finished, the video(s) were
published in the next one. Students had to comment and add their
contributions to the videos on the vlog.

7. Following these procedures has helped the learners overcome and
conquer their fear, shyness, and embarrassment.

WhNe o o ¢ o o o o

>

Results
Based on data analysis using the SPSS package version (23), the
following results were reached:
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Results of Hypothesis (1)
The first hypothesis states that" There is a significant difference between
the mean score of the study participants in the pre and post-assessment of
the oral communication test in favour of the post-assessment.
Table 1 presents the students' mean scores, standard deviations, t- value,
and the level of significance of the pre and post-assessment of the study
sample in EFL oral communication skills and subskills.

Table (1): "t" test between the mean scores of the study group in the pre-

post assessment of the EFL oral communication skills and sub-skills.

Effect
Skills Std. . size
Test | Mean | N Deviation t df | Sig. (Cohen)
Oral Pre |38.73 7.07 .001 25
communication 160 3.32 | 165 (small)
skills post | 39.46 6.91
Content Pre |7.61 |166 | 1.58 .000 34
447 | 165 (small)
post | 8.08 | 166 |1.61
Vocabulary Pre |7.43 |166 | 1.58 491 .000 .38
165 (small)
post | 7.92 1.58
Grammar Pre |7.56 |166 | 1.58 1.74 .084 A3
65| | .......
post | 7.70 1.58
Pronuncia | Pre | 8.60 | 166 | 1.65 5.816 .000 44
tion oost | 7.93 153 165 (small)
Fluency Pre |[7.50 |166|1.62 1.34 | 165 .181 10
post | 7.54 s | | | T

Based on Table 1 the study sample showed little progress in the post-
administration of EFL oral communication skills test, where the "t- value
IS (3.32) which is significant at the (0.01) level. Thus, the first hypothesis
was supported.

Findings of Hypothesis (2)

The second hypothesis states that" There is a significant difference
between the mean score of the study participants in the pre and post-
assessment of the EFL oral communication sub-skills test in favor of the
post-assessment.

Table (1) shows T-value for oral communication sub-skills ; content (
4.47) , vocabulary (4.91) , pronunciation (5.82) .These values proved to
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be significant at the level of .000 except grammar (1.74) and fluency
(1.34) which showed no significant difference or no progress.

Effect size:

Cohen d reference:

e D=0.2 issmall effect

e D =0.5isamedium effect

e D=0.8Isa large effect
Size effect was small in all sub-skills.

Findings of Hypothesis (3)

The second hypothesis states that there is a significant difference
between the mean score of the study participants in the pre and post-
assessment of the motivation to learn in favor of the post-assessment.

Table 2 presents the students' mean scores, standard deviations, T-
value, and level of significance of the pre and post-assessment of the
study sample in EFL motivation to learn.

Table (2): "T" test between the mean scores of the study sample in the
pre-post assessment of the EFL motivation to learn.

Motivation Mean N Std. Deviation t df Sig.
scale
Pretest 69.28 166 20.73
Posttest 82.83 166 20.11 11.91 165 000

Table 2 indicates that the study sample showed progress in the
post-administration of EFL motivation to learn. The T- value is (11.91)
which is significant at the (0.000) level. Thus, the second hypothesis was
supported.

Discussions

The main objective of the current study is to examine the effect of
using vlogging to develop EFL oral communication skills and motivation
among PYP students of humanities track at Imam Abdul Rahman Bin
Faisal University. The study includes different online activities and tasks
that would help learners develop their oral communication skills. The
results indicate that the WVlogs are statistically and instructional
effectiveness in developing their oral communication skills and
motivation to learn. The effect was small for many reasons that will be
discussed later in this paper.

Vlogs offer a unique opportunity to practice speaking. This skill is
usually hard to develop outside the classroom in an authentic
communication context due to many reasons. Vlogs help students
improve listening and speaking skills in front of a camera by introducing
the curriculum and to promote publishing (speech acts and movements,
refining the final media product before uploading, inserting text, and
emoticons that demonstrate speech acts). Topics like lexicon and
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pronunciation generate interactions, communications, and talks which
lead to rich arguments. Vlogging represents a perfect atmosphere for
peer-learning and collaboration.

The findings of the study also indicate that vlogs offer participants
a comfortable and friendly atmosphere to practice the target language.
Designing their online videos to participate in the practice sessions
develops the learners' automaticity. Vlogging (Video blogging) has a
positive effect on improving learners’ fluency, accuracy, and accent or
language complexity. Since vlogging is mostly oral, speaking is the major
component being emphasized through the sessions' practice. This was
consistent with the results of Thomas ( 2009 ), Gao, Tian, Huang & Yang,
(2010), and Bacescu (2017).

AlHamadi (2014) assured that The ability to speak is the only
ability that, among the other English language abilities, is difficult to
learn effectively. Furthermore, it is not always possible to ascertain the
reasons behind the student's lack of speaking.

Reviewing the educational system in Saudi Arabia through the
three levels before college level, it can be concluded that the low level of
students in the college preparation year is due to the lack of exposure to
appropriate English input due to the small number of English classes, the
low quality of teachers, the English language program and the teaching
techniques being used in the class ( AlHamadi,2014)

PYP in IAU seeks to develop students' English language skills in
the humanities track adopting the CEFR of Europe, but progress showed
among this group of students is slow and sometimes impossible. The
main reason is that humanities track students are classified based on their
low level in high school without a placement test in the college. Their
levels do not match the CEFR levels classified. Simply speaking, because
Al level according to the CEFR does not parallel with the low level in
Saudi Arabia. There are so many barriers that must be put into
consideration before applying the European framework borrowed from
native English country to be applied on low levels of students in a country
that suffers from failure in teaching and learning English especially the
pre-college levels. This scenario prevails in almost all Saudi universities.

In her study, AlHamadi (2014) shed light on the weaknesses of the
educational process in teaching speaking at Tibah University. She
identified and evaluated the real causes of the educational system
weaknesses as well as the weaknesses of the language teaching process at
Tibah University. These weaknesses apply to the case of IAU
preparation year students which is proved by the results of the current
research.
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Improving pronunciation is one of the most important aspects of
developing oral communication. In the AU preparation program, there is
no phonetics lab and the development of this aspect takes not that much
attention. So, pronunciation is neglected and not given that focus.

Although the Q skills series of books studied provide varied
language skills to be developed, neither the teachers nor the students can
choose the skills which needed to be focused on according to the student's
needs and abilities. This process applies to the exams applied. Among the
obstacles that hinder the focus on oral communication skills is a load of
books specified to be taught in the track per semester. Students are
obliged to study four books which represent two levels that are higher
than the actual level of students. This represents the load on teachers also
as they do not find the time for practice using different sources.

To follow students' needs, levels in the humanities track need to be
classified. Classification helps to teach according to students' pace of
learning. No loads are effective. Deep learning is much better than
surface learning. Thus, students' needs can be met.

AlHamadi (2014) pointed out other important psychological and
pedagogical factors that hinder the development of speaking skills among
Saudi students. Examples of which are English teaching strategies,
students' motivation, anxiety, and students' apprehension to learn English.

Although students show a high motivation to learn English, the gap
between strategies of teaching and learning at school and that of the
college hindered the development of their speaking skills.

As mentioned earlier, motivation is one of the most significant
psychological factors in the learning process. It reflects the students'
readiness to participate actively, effectively, and enthusiastically in the
conversations. Highly motivated students tend to take an active part in the
learning process through the practice during sessions. According to Kaga
(1994,p.1), the video blogging strategy is one of the challenging strategies
that automatically urge the students to participate actively in the
classroom since it has a good structure that appears in how it builds
students’ knowledge around individual responses.

In video-blogging sessions, the vlogger could gain more experience
than in-text blogging. Creating a single video blog requires a combination
of images, sounds, photos, and texts. Video-bloggers believe that video is
more natural than writing and it was found consistent with the results of
(Rakhmanina and Kusumaningrum, 2017)

T y—————————
ISSN 1110-2721 (114) Occasional Papers
Vol. 74: April (2021)



Dr. Hanan Ahmed Sanad

Conclusion

Vlogs are effective in teaching oral communication skills to
university students. Highly motivated students tend to achieve better
performance and reach higher competency levels than those with low
learning motivation levels.

It is also clear that the participants show great interest in the use of
vlogs for professional reasons. It contributes to their progress for so many
reasons. It helps them recognize their shortcomings, work on them in the
future in order not to be repeated, review, and evaluate their behaviors. In
addition to providing social communication, information sharing, and
discussion opportunities, the use of vlogs has exploited YouTube's ease
of use, popularity, voting, and comment features. The pre-service teachers
support the use of vlogs as they mainly offer a platform for expressing
themselves comfortably.

Recommendations

Based on the previous results and conclusions, the following
recommendations are suggested:

1. EFL Teachers

Teachers are recommended to focus more on communication skills.
They should do their best to make the best use of the latest technology to
increase the learners' motivation and enhance their engagement in the
learning process. Teachers are advised to include vlogs into their teaching
strategies as they create a unique atmosphere that encourages the learners
to express themselves freely and confidently. If they are carefully chosen
and well-designed, vlogs are engaging and enjoyable.

2. For students:

Vlogging provides chances for digital literacy skills and
opportunities for peer learning which promotes the learners' autonomy.
Moreover, vlogs offer an authentic life-like atmosphere in which the
learners are exposed to everyday language. This requires students to be
active and engaged thoroughly in the learning process to improve their
oral communication skills. Students should be encouraged and motivated
to participate actively, freely, and confidently in the conversations. They
should be urged to practice their language communicatively and
effectively.

3. EFL curriculum designers

Curriculum designers should integrate the use of technology into the
strategies used in developing different language skills especially those
which promote motivation and self-learning.
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